CURRICULUM

Ecole maternelle bilingue
Bilingual preschool

I. Project introduction :
Born from a passion for children’s education, the project aims to create a bilingual
(French/English) educational environment for children aged 3-6 years using the vertical
teaching method. This method involves combining the three years of pre-school with the
idea that age does not restrict learning, rather the opposite, that it is a truly valuable
addition.
The younger children have not yet adjusted to a school environment which can create
difficulties that come from imposing a new routine too quickly or from rushing them into
learning. Welcoming younger children requires time and adjustment for all those
concerned. However, thanks to vertical teaching and our commitment, the older children
develop relationships, organise points of reference and put in place the rituals which
reassure the younger ones and offer the stability they so need.
It is enormously beneficial all round as it allows the older children to evolve and develop
skills at their own pace with all the tools they need within their range. The younger
children in turn have the possibility of expanding their knowledge according to their
individual capabilities. This allows us to gauge each child’s potential early on and to
understand how they function and learn. Moreover, the older children are invested in an
educational role and their presence within the group is reinforced.
The name ‘Stepping Stones’ was chosen as it evokes the idea of helping one make
progress towards a specific goal. This illustrates, to my mind, the passage from preschool, crèche or home to primary school. We are this transition, in which, little by little,
young children will grow up. ‘Stepping Stones’ written by Mike Kenny, is a lovely
children’s story in which a young girl sets off to find answers to all her questions. It is
about transitions and learning, and deals with the question of how to grow up. The
English name is simple, song-like, playful with a certain ring to it and closer to the idea
of a children’s world. Furthermore, being a French/English bilingual pre-school, it makes
complete sense!
Our team is composed of three people: a pre-school teacher, a professional trained in
the Montessori system and myself, trained as a pre-school headmistress. All three of us
come from very different backgrounds but our passion for children’s development and
education drew us to this project. There is no doubt in my mind that our previous
experiences are an added value for this great project!

II. History:
This project is a result of a lot of thought and consideration with regards to children’s
development and education. My wish is to respect and provide the children with all the
necessary tools to enable them to be happy, to flourish and develop a strong sense of
self confidence. The thinking behind this project was also inspired by the work of
various philosophers and education specialists such as Lamy, Freinet, Montessori,
Steiner, Alexandre Klein, Caroline Sost and Matthieu Ricard. Through their work I
discovered new concepts in terms of young children’s activities and how to listen out for
their needs, whilst respecting both the children and their parents.
Educating my own children was certainly the trigger for the project’s conception and
realisation. Choosing to send them to school from the age of three seemed to me of
upmost importance for their development. I was very keen to find somewhere which
inspired curiosity and the desire to learn, helped them to flourish, and which made them
happy. Returning from three years abroad, a bilingual school for the children seemed an
obvious choice.
Moving to Ixelles, I often exchanged ideas with parents of varied nationalities. I thought
it important to add a linguistic dimension to this project, meeting the demand in my
neighbourhood and commune. After much thought, English was chosen as the second
language to cater for those parents who want to offer their young children an education
which resembles their own, or which they would like to resemble…
I am above all a patient and rational person, keen to meet people. A life devoid of
contact with children is inconceivable, irrespective of this project. For me, children are
the driving force of life, a source of endless joy. Kofi Annan said: “Nothing is more
important than building a world in which all our children will have the possibility to
realise their full potential and grow up healthy, in peace and with dignity.” My desire as a
mother is to respect this but also to apply it to my professional life with the children as
well as those close to them.

III. Aims:
To provide a safe educational environment for children aged 3 and 6 years, supporting
their development through the teaching of life skills and helping each child become
autonomous as well as gaining both the knowledge and skills to enter primary school.
This kindergarten aspires to be a place where there are no losers, only winners, with the
help of a positive, validating and enabling education. In order to comply with this, it is
essential to have passionate teachers who are committed to taking on their task with the
child’s full potential in mind and with the wellbeing of all, children, parents and teachers
as their prime concern.
Like a tailor making a suit and adjusting it to the client, ‘Stepping Stones’ will adapt to
children with the utmost respect.

IV. Situation:
1) Address:
60, Avenue Legrand
1050 Bruxelles

2) Location:
Avenue Legrand is a straight artery linking Avenue Louise and the Chaussée de
Waterloo running along the borders between Ixelles, City of Brussels and Uccle.
It is located between the intersection of the ‘Bascule’ neighbourhood, a shopping
precinct on Chaussée de Waterloo, and the end of Avenue Louise towards the
Bois de la Cambre which includes offices, residential housing and shops. The
pre-school is situated at the heart of the Legrand-Claus-Abbaye area and, further
afield, the residential areas of Uccle, Molière, the ULB and the Ixelles ponds.
The pre-school is set up in a typical late 19th Century Bruxellois town-house, built
on the street. It is an attached house which shares an adjoining wall on the left
with my own home from the same period. The house is a joint ownership
property divided into two apartments as well as the ground floor and basement,
which the ASBL rents to accommodate the kindergarten activity. A terrace and
walled garden also form part of the premises.

3) Access:
Avenue Legrand is accessible by public transport: the number 7 tram stops less
than 50 metres from the school premises and has connections with trams 3, 4
and 92, the number 93 tram now covers the Stade-Legrand portion, and the
number 94 tram covers the Tram Museum-Louise portion; several buses operate
along Chaussée de Waterloo: STIB, TEC, DE LIJN are all approximately 100
metres from the school.
For those who want to drive to Avenue Legrand, the avenue is a blue parkingdisc zone. There are two parking spaces reserved for parents in front of the
garage at n°58 to drop-off and pick-up children. There are also public car parks in
the Bascule and Claus, which are both around 100 metres away.

Access for emergency services is both via the main road as well as a passage at
the back of the building next to the garden at n° 58, which also profits from direct
access to the main road, useful in the event of evacuation.
N°58 is a semi-detached house with a garden and lateral courtyard.
Our project has an agreement with the Brussels Capital Region Fire and
Emergency Services (SIAMU). (cf. annex)

V. Educational objectives:
A) Respecting wellbeing
1. Project guidelines:

Each child is different, with unique experiences, potential, and knowledge; our
educational project takes all of this into account and is based on two elements which we
consider to be fundamental in the development of children:
Respecting the rhythms of the child at the same time as meeting our obligation as
educators to activate and nurture the child’s potential rather than just seeing him/her
within his/her limitations and weaknesses.
One of the preconceptions about pre-school is that age can be a hindrance when it
comes to learning certain skills. However if the child is not exposed to certain things
because he/she is considered too young, he/she will not be able to try out those
activities and thus test his/her maturity within the learning context.
A system of vertical teaching has been set up in order to support this concept. Children
of three, four and five years of age are mixed together and as a result surprising results
can be obtained. The experience is enriching for the children who can be introduced to
a buddy system with the older ones who then, in turn, feel extremely proud. The older
children are seen to move around with increasing ease, their behaviour evolves, they
are calmer and, above all, their vocabulary and speech changes. They speak in a more
poised and articulate manner, because they are mastering the language and are keen
to show it. The younger ones are thus placed in a dynamic situation in which their
language evolves through communicating with the older children. Without a doubt, the
child will no longer be ‘quite himself/herself’ with his/her peers as well with an adult,
both in language and general behaviour. In this way, each child is encouraged to
advance through imitation, admiration and good relations, and socialization takes place
much more rapidly. The benefits are immense for all involved. The method allows us
supervising adults to evaluate the child’s autonomy and great capacity for learning.
A mixed-age class does not slow down the learning process for children. Quite the
contrary!
Acknowledging that the way we are (our qualities, faults, habits, beliefs…) fully
conditions the way we act is the second key element on which our educational
programme is based. Consequently, the happier and more confident a child is, the

more capable he or she is of developing skills and learning with ease. This is why we
provide children with the best conditions, mindful of their preoccupations (fear of the
unknown, separation anxiety) and their needs (each child’s need for attention, hygiene,
care, balanced meals). In order to facilitate their integration, we have opted for an
infrastructure which allows free flow of movement and the most suitable tools. The
child’s educational itinerary is thus supported by this environment.
Our kindergarten is flexible but not excessively so. The feeling of well-being we offer
them is the result of hard work, well thought-out by the teaching team. Naturally, we
have planned to put into place rituals which are the key to well-being and autonomy
(This subject is explored later on). Every child is ‘enabled’ in order to help him/her
develop independence and self confidence.

2. Parent / teacher relations
GUARANTEEING QUALITY CARE REQUIRES TAKING INTO ACCOUNT THE
WISHES AND NEEDS OF:
- CHILDREN
- PARENTS
- TEACHERS

The family remains a determining force in children’s education and is primarily
responsible for the child. Education is complementary to that of the parents.
Close collaboration between the school and family is necessary, from an educational
point of view as well as for the smooth running of the kindergarten. The space is open to
families with whom we maintain regular contact in a climate of understanding and
respect for all concerned. To develop this climate of trust, we seek communication with
parents while pursuing objectives so that these three years of school may provide high
standards in every respect. These high standards will be made possible through
communication and contact with the parents who contribute to the child’s integration.
Mindful of this, we put into place the following:
- Precious moments each morning for parent/teacher contact. We ensure that the
passage from family to school life, which is of upmost importance in a child’s life, occurs
in the best possible conditions. Between 8:30 and 9:00, parents are encouraged to bring
their child into the classroom and spend a moment together so that they may speak to
the teachers but also get to know the other parents and children. For us, the main
objective is to forge ties and bring us all together to form a real “micro-community”.

- We are committed to a soft approach when the parent and child part. Separation is
often as difficult for the parent as it is for the child! We remain attentive and observant
during this time and ready to intervene when we feel it is necessary. This is as much
for the child’s wellbeing as it is for the adult.
- Daily communication, founded on mutual trust, is maintained through a
correspondence notebook. Every day we will take the time to write a few words about
the child’s day.
- At the end of each week, children will take home their work so that they can show
their parents what they have been learning. Each class project will be accompanied
by a personal note from one of the educators.
- Our team is attentive and available to answer parents’ questions at any time.
- School reports will be issued twice a year in which will described the child’s
personality as well as the various skills he/she has acquired.
- At the end of every term, the team will meet with parents individually. The school will
set a date for the meeting, which parents will be able to modify to their convenience.
- Regarding the parents’ role within our community, it is important for them to know that
they are the principal educators. We encourage them to participate in school-life: as
class representatives, on the parents’ committee, at group and individual meetings.

3. Relating to the children
Stepping Stones will respect the child’s uniqueness throughout his/her time with us.
Each child has a different rhythm and different needs depending on his/her culture,
development, and history which requires individual care.
Our relationship with the children and their place within the group is therefore not static.
On the contrary, ties are strengthened every day and are the result of the complete
educational programme.
This relationship includes care and activities which will guarantee the best for your child.
They are our partners in the project. They are the protagonists!
Every line of this project description is dedicated to them and allows us to understand
their place and role within this pre-school, as well as our own role.

4. Staff relations
The teaching team is the driving force behind our small community. They are committed
to sharing, communicating and reflecting. We are ever ready to confront our values and
find solutions to difficulties. We are willing to question ourselves if necessary. We are all
from very different backgrounds, both professionally and culturally which we make the
most of.
Every Friday we review the week together. This review is concerned with the needs and
expectations of children, parents and teachers.
The teachers are eager for knowledge and new experiences and are prepared to attend
courses to extend their knowledge. Their upmost priority being the wellbeing and
respect of all concerned!

5. Health and hygiene
Care and education share common ground. They are complementary and essential. As
early-childhood professionals, we believe that caring for the child is part of his/her
education, whether it is caring for children directly or ensuring they lead a healthy life
both in our school and outside it.
1. Our school respects the rules of hygiene: At the end of each day, floors and
surfaces (chairs, tables…) will be cleaned using appropriate, bio-degradable
detergents. The classrooms are aired regularly.
2. There are separate facilities for children and staff. The children’s facilities include
three toilets separated by screens, adapted specifically for them, and which are
cleaned after each use. There is also a child-friendly sink with liquid soap and
disposable towels, which they can easily reach. Disposable wet-wipes are also
available.
3. We offer a well-balanced healthy diet provided by a licensed caterer who is
monitored by the Federal Agency for the Security of the Food-chain. (AFSCA).
4. We are committed to helping the children maintain good eating-habits; the children
eat together, wash their hands before meals, and feed themselves all with the help
of adult supervision. Posters illustrating rules are displayed for the children. This
daily activity is an educational moment in which children learn to sit properly at the
table and how use cutlery and napkins.

5. Trays with glasses of water are available as it is important that the children drink
regularly so that keep hydrated.
6. We respect the children’s body-clocks and periods of intellectual and physical
activity are alternated with a rest period. Respect for the child’s individual rhythm is
a key element of our educational principles. The little ones but also every child who
wants to rest can have a nap after lunch. In order to ensure the children sleep well
and long enough, we try to adapt the rest period for each child.
There is a difference between rest and sleep. Some children prefer to rest, settling into
a comfortable position or engaging in a quiet activity, whilst others need a real nap on a
bed. By observing the children and talking to parents, we will be able to guide each child
through the rest period. Naps take place in a calm, comfortable, clean space near the
bathroom facilities and the children sleep on specially designed Wesco nap-beds with
detachable sheets and covers. Some children will want to have a “blankie” during naptime but also during times of separation and other difficult moments.
An adult will be present to read a story before the children go to sleep, to be there for
children who need soothing and for those who are waking up. The length of naptime
varies for each child. Children who are not asleep after twenty minutes can join the calm
activity room. Waking up is staggered and gentle so as not to rush the children and the
supervising adult is there to ensure that the children integrate naturally and comfortably.

6. Managing potty-training

Generally, pre-schools require children to be potty-trained before they start. However
this is not the case at Stepping Stones as we realise the passage from family life to
school can result in a regression in this area. For many going to the toilet in a group is
uncomfortable and can even lead to avoidance because of the lack of privacy. Our
objective is to help each child to be autonomous and to support them through their
potty-training at school if they still need it.
Children needing to wear nappies during the day must wear the pull-up type or trainingpants (cotton underpants with a Polyester lining to absorb little accidents). Parents are
requested to bring nappies and wipes for their child. At the start of the year, we allow a
period of familiarisation with the premises and ask the children whether they need to go
to the toilet. Others will spontaneously go whenever they need to.
Collaboration between parents and teachers is essential in this process. It is important
that we discuss how and where we can intervene so that there is continuity between
what happens at home and at school. If there are specific reasons for children

struggling with potty-training or unable to potty train, they will naturally be given the
individual support they need. The events of each day will be communicated to parents,
either verbally or in written form in the correspondence-notebook.

B) Wellbeing and learning
The way in which a child is received and intergrated into his/her group is the starting
point in the learning process for young children. Therefore it is important to have a
positive philosophy, the philosophy of wellbeing. Children must be immersed in an
atmosphere of respect and confidence in order to allow them to flourish and develop the
knowledge, skills, and self-confidence they will need throughout their education. .
Between three to six years of age children go through ‘sensitive’ periods of
development. These are transitory and occur more or less intensely depending on the
child and the moment. It is not their age which determines their ability to learn but their
natural potential and the desires in that moment. Our educational programme is built on
this observation. We aim to optimise children’s learning possibilities by giving them the
opportunity to try tasks they would not have considered tackling on their own.
In practice, guided activities take place as follows: short activities with precise objectives
which are challenging but accessible and achievable for the children. The length of time
children spend on activities will vary according to their capabilities and their will to go
beyond the ‘minimum’ that is required of them. One or two educators will support the
children in the activities, while one or two other teachers (depending on the number of
children) will supervise free play.

This method facilitates learning because it respects the individual child’s development. It
places the ‘little pupil’ in a situation in which he/she:
-

Is ready
Has shown himself/herself to be willing rather than constrained
Feels involved
Is valued

We believe that joy, pleasure, curiosity and enthusiasm are the driving force of learning
and activities are chosen accordingly. The activities make the children keen to learn and
surpass themselves with specific objectives that are achievable at that precise moment.
If a child finds an activity too easy, he/she can then move onto something else. If a child
is finding and activity very challenging he/she will be supported.

We respect the child’s rhythm and follow the principles of active-learning but using a
traditional pre-school curriculum. Learning will be based around the activity areas:

Moving and expressing yourself with your body :
- Free or guided physical activities
- Activities with rules
- Creative activities
Mathematics:
-Shapes and sizes
-An introduction to quantities and numbers
-Spatial awareness
Mastering language:
-Talking, verbal communication
- Understanding
- Progress in mastering French and English.
Discovering writing:
- Recognising letters and words
- Preparation for learning to read and write
Becoming a member of a community:
-Living together, respecting others
- Cooperating, gaining autonomy
- Gaining self-confidence
Discovering the world :
- Objects
- Materials
- The living
Perceiving, imagining, feeling, creating :
- Drawing and art
- Speaking and listening

These activity areas traditional in pre-schools but the varied teaching methods
employed are Stepping Stones’ own. As each area is essential to the child’s
development and constitutes the basis for learning, it is our priority to undertake them
with joy and to make learning fun.

1) Moving and expressing yourself with your body
Becoming attentive through relaxing activities in order to learn better is the objective of
this type of activity. We aim to develop an attitude which encourages children to be
aware of their bodies. Every child must participate. Action is the driving force and brings
the body to life. The child’s wellbeing during learning is priority and PE has an important
place in the schedule.
PE activities are taught in partnership with professionals including a physical therapist
also trained as an osteopath. The physical therapist teaches the children relaxation
techniques through different activities and teaches them to become aware of their
bodies. A short session each week allows children to adopt these relaxation techniques
which will be useful for the rest of the week, for example in the morning when joining the
group, before a learning session, during the time between two activities, before naptime… In all these situations, a moment of relaxation is hugely beneficial for children,
especially the more active ones. It can be done in a group or individually and simply to
teaches the child to be still for a moment.
We also offer dance sessions both in school - circle dances, dancing games and mime
also form educational tools which promote physical development – and once a week, a
dance class will take place at the Dans’ Harmonie, a dance studio located a few metres
away from the school.
The PE programme includes dance, yoga and self-expression through movement.
There will be a physical activity every day such as running, jumping, throwing,
gymnastics, motor skills (using specialised equipment from Wesco), orientation
games…
As well learning skills, the children develop spatial awareness. We encourage children
to:
- Satisfy their need to move around
- Feel pleasure in action
- Feel different emotions

- Take measured risks
- Talk about their activity, name their actions, formulate a question, give their
opinion, express emotions…

Children are required to wear a PE/dance uniform and it must be purchased through our
school.

2) Mastering speech
Spoken language is pivotal in pre-school learning. Children express themselves and
make themselves understood through language. They learn to be attentive to what is
being said, to understand it and respond to it.
Practicing language in all areas of activity contribute to enriching their vocabulary,
introducing them to rich and varied uses of language.
The pre-school years spent with us are times of lexical explosion in children’s
development. It is therefore essential for us to use this time to help all children broaden
their vocabulary.
We will observe the children’s ability to communicate as well as the broadening of their
vocabulary over time and provide the support needed for children whose mother tongue
is neither French nor English.
Speech and language development is ever-present and forms an integral part of all
activities whether at school or elsewhere. It is also taught in specifically structured
activities for learning speech and language.
Developing speech and language in our school is achieved through the following:
-

Daily rituals
Nursery rhymes
Reading varied picture books
Sporting activities
Activities related to discovering the world around them
Activities related to perception, imagination and creation
Individual and group games
Play areas
Repetition and memorisation exercises
Unmonitored workshops
Monitored workshops

- Outings
- Sessions with our external partners
All the various methods of broadening language will be carried out in both of the
school’s languages.

It is important to note the following:
Bilingual education is based on transferring what has been acquired from one language
to the other: skills are validated when they are acquired in either language and neither
language is forced. The learning of languages happens through immersion and
therefore we try not to translate too much. The educators speak either French or English
and will stick to their designated language. The parents are asked to respect this when
speaking to the teachers.
Both educators are present in the classroom which allows children to choose who to
speak to without ever feeling frustration over the language. Naturally, over time, children
will speak as much to one as they do to the other. It is important for parents to tell us
which language they prefer for learning to read, as it is the only task which cannot be
undertaken in two languages simultaneously.
The educational tools are numerous and varied. They are not tied to any particular
teaching method but are chosen for their great learning potential. Every child will find
the tools which suit him/her best.
Our aim is to teach language as a human function. It has three dimensions:
psychological, social and cognitive. We ensure that all the children succeed in acquiring
a rich language base which helps them to learn how to communicate confidently.

3) Discovering writing
From the age of three, children come into contact with the written word in their daily
environment. At this age they understand that writing can give them access to the many
activities they are keen to try. It is the key to discovery.
Our programme allows children to identify the principal functions of writing, to
familiarise themselves with writing and discover it together. Each child’s pace is
respected. The other facet of this planned discovery of writing is to prepare them for
learning to read and write, to become skilled at identifying and distinguishing the
sounds of speech, to become familiar with the alphabet, and to start learning how to
write.

Writing is encouraged in our classroom environment through the following:
-

Posters illustrating basic rules, rules about tidying up, instructions…
Learning posters with images, the alphabet.
A calendar and board with the children’s names which is used on a daily basis.
Pinning up group work around different themes.
The importance of books in our school.
Supervised and free writing

Some of the games related to writing:
-

Moving letters around to form words
Bingo
Comparison games
Memory games
Making letters out of plasticine
Writing on different materials
Listening and playing phonological games, reciting simple nursery rhymes

The reading method we use is ‘the Alpha method’:
-

The method was developed by a education specialist, Claude Huguenin.
The method calls on the plurality of the senses (sight, hearing, touch…).
The method immerses the child in learning, making him/her active and independent.
The method is fun and effective, readapting the alphabet to satisfy children’s
imaginations.
- The method is adapted to families. A complete range of reading tools designed for
families is available through the website (www.lesalphas.net)
We encourage children to borrow books from our library and parents to get involved as
much as possible in reading to and with them.

4) Becoming a member of a community
Being part of a group reinforces learning as children learn together, not just the
knowledge and skills to continue their education through primary school and beyond,
but also what it means to live in and be a part of a community.
We aim to help children learn about and respect their own individuality as well as
that of other, and teach them basic rules of consideration for others and
politeness such as greeting adults, parents, teachers, and each other at the start and

end of each day, responding to questions, thanking other children and adults for help
offered, or not interrupting someone when they are speaking.
Certain rules are displayed so that children will overtime, remember them; other rules
are simply told to them and explained in specific situations. School rules are to be
respected by children, parents and teachers. They are clearly established from the start
with the help of a code of conduct and agreement which is explained to the children and
their families, and which the parents are asked to sign.
Cooperation and independence are a consequence of life in a group. Participating
in games, circle dances, in small groups to read nursery rhymes or listen to stories,
working on projects together etc. Children come to enjoy group activities, are interested
in others and learn how to cooperate with them as well as taking on responsibilities in
the class and taking the initiative.

5) Discovering the world
Children learn and develop spatial awareness. They make observations, ask questions,
and learn to acknowledge and/or accept opinions different to their own. They learn to
count, classify, organise and describe through speech as well as varied forms of
representation (drawings, diagrams). They begin to learn the distinction between living
and non-living (matter, objects). It is our responsibility to help them discover the world
around them.

6) Perceiving, imagining, feeling, creating:
It is important to give children their first taste of artistic expression. Visual, tactile,
listening and speaking activities increase their ability to use their senses. The activities
stimulate the children’s imagination and increase both their knowledge and their ability
to express themselves. They also contribute to developing attention and concentration.
During these sessions, children have the opportunity to familiarise themselves with
many varied forms of artistic expression. They will experience emotions and take their
first creative steps. These activities tie in well with other fields of learning; children are
encouraged to be curious about the world around them, to use their motor skills, to
express their feelings, preferences and choices through talking to others.
We are actively committed to bringing this artistic dimension into activities. We consider
these to be the most complete in supporting children’s development and wellbeing.
The objectives are diverse. Here are some examples:

Artistic and visual expression:
Developing a taste for artistic expression
- Through painting, drawing, collage, plasticine moulding, performing, films, making 2D
and 3D pictures.
Experiencing and expressing emotions, formulating choices
- ‘Criticising’ different pieces of art, finding the words to describe emotions, comparing,
explaining…
Drawing
- All the necessary tools and equipment are available for use

Listening:
During the school year, we organise musical activities with La Chaise Musicale as well
as our own. The primary objective is to have fun.
We want to introduce children to music, help them fine-tune their listening skills,
encourage and inspire the desire to explore instruments… Each child makes his own
personal discoveries and progresses at his/her own pace.
It is all about learning to love music and, above all, sharing that love. (cf. Les Ateliers de
la Chaise Musicale http://www.chaisemusicale.be).
The activity leader will bring an instrument which all the children can listen to, look at
and try out! From one discovery to the next, music from past and present, instruments
from near and far, will all become familiar. Every child will have the opportunity to
discover his/her natural inclinations with regards to music, which will help with choosing
an instrument to learn in the future.
These musical workshops will take place once a week on school premises.
Progressively pupils will learn to: do without the teacher, conquer skills which allow
them to think and act of their own accord to resolve learning tasks, have better control of
their actions and thought processes. Autonomy is not spontaneous but is learned
through daily interactions with others.

7) Time Management
Time management is achieved through rituals; it is an awareness of time (yesterday,
today, tomorrow) with the use of chronological orientation.
Calenders are thus in their way a support for structuring time (days, weeks, months,
seasons) and all occasions that have a place in time (festivals, birthdays, outings and
school trips, events at the heart of our school).
The clock takes on its full meaning in the organization of each day that we spend
together. It is by means of a clock accessible to the children, that we help them to
become aware of the passing of time and the importance of respecting this time in
relation to our activities.
But in fact it is routines that set the rhythm of time for a child. Daily actions and events
which occur each day in the same order (see point 5).
It thus rests with the teaching staff to manage this time. This will revolve around three
actions: alternation, rhythm, and balance, and will lead to the use of a schedule, an
essential tool for the development of our educational project.

Alternation:
- Managing the activities so that each activity can be achieved.
- Methods of learning; discovery, practical interaction, reflection…
- Free play
- Guided class work; small groups, individual, calm, dynamic…
Rate / rhythm:
- Time; regularity, duration, repetition
- Giving the children a schedule
- Giving rhythm to sequence
- Morning / after noon
To balance:
- Duration of time
- Balancing the different aspects of activities
- Being attentive and aware of when the children become tired;
importance of the rest period
- Balancing the tasks relating to hygiene

Daily Schedule / timetable
8h30 Arrival and settling in time
Parents arrive between 8h30 and 8h45. They help their children to change in the
cloakroom: to hang up their coats on the coat hook labeled with their name, to take
their shoes off and put on their slippers. They can also place their blankie and pacifier
in their locker for use later during nap time or as and when they feel the need for those
comforts. Then, the parents accompany the children to their class and deposit a small
snack for them in the designated snack basket.
The children then hang up their name tags on the attendance house board and settle
in the adjacent activity area with their parents or in the play corner. Then, when they
hear the music, the parents say goodbye to their little ones… the most difficult moment
for everyone!

9h00 Start of the day routine
This is assembly time, the time when the little ones gather with us in a semi-circle…
1) The “hello song”. 2) Attendance to find out which children are absent and which
ones are present. 3) Learning and practicing the day and date. 4) Time for the
weather! The children will talk about the current weather and one of the children will be
asked to move the dial to the spot most appropriate for today’s weather. This routine
will be concluded by way of explanation of the day’s timetable using the blackboard to
detail and illustrate the activities. The blackboard will be used regularly throughout the
course of the day, an invaluable reference point that helps the children mark the
passage of time.

9h30 Activities
There are three groups of 5 or 6 pupils who in turn do counting, writing, reading,
sensory exploration (revolving around the sense of smell, for example), painting… The
objective of these sessions is to work on the different areas of learning. The activities
develop all kinds of skills: fine motor functions, the senses (touch, taste, sense of
smell) and of course language. But we always take care to give one instruction at a
time, so that the children can respond. Children will progress at their own pace in each
activity according to their natural capacities.

10h30 Clear up time and lunch
The signaling of the end of the session is done with the clapping of hands. Each child
then takes his/her snack from the snack basket and one child is in charge of
distributing the milk. It is important to entrust them in turn with responsibilities, to
enable them to take an active part in the smooth running of the class.

10h50 Regrouping, outing or gym
We then gather together for a small session of nursery rhymes or “finger counting
games” before the children put their coats and shoes on to go outside. If the weather is
not good, then we do a motor function activity inside: a session in which the children
learn how to jump, balance, crawl, step over, circumvent, climb… on a course made up
of bridges, toboggans, small ladders… The objective is that the children learn how to
manage risk and develop fine motor skills.
It is during this time that the relaxation session with our osteopath takes place. On our
introduction to dance day we go to the “In Harmony Dance Studio”.

12h30 the hour of the meal
A hot meal is served at the table in the activities room. We take care with mealtimes, a
welcoming and enjoyable time, as at home. The children take part in laying and
clearing up the table.

13h15 the hour of the nap
Nap or quiet time for the younger children and any child who needs it. Calm free time
for the others.
The little ones have collected blankies and pacifiers; we are there to put the children
down for their rest, to read them a fairy tale.

13h15 - 15h00
Quiet free and/or guided time for the others.

15h00 Alarm clock all carefully
It is the moment when children waking from their nap will need to find their bearings…
Some may ask for their parents, they will be reassured, spoken to with care.
They are supported together so that they can awaken and find their bearings in their
own time.

starting 15h15 Ritual
In a circle, we will talk about what we have achieved together during the course of the
day, and then sing the “goodbye song”!
The children will then get ready to go home with their parents.
As per in the morning, children’s departures from the class will be somewhat
staggered.

15h45 Fine

Monthly Activities

-

Once a week (11h00-12h00): The activity will focus first of all on the
development of psychomotricity, and secondly on body expression and
relaxation (Thursdays).

-

Once a week (9h30-10h15): An activity with a music teacher.

-

Weather permitting, outings to the Bois de la Cambre park will take place to
expand on learning activities that are carried out in class.

-

Educational school trips will be organized; to museums or exhibitions
appropriate and catering for pre-school children, to Farms specializing in
learning activities for schools, … The school trips will be confirmed during the
year.

-

Wednesday’s: Activities run from 8h30 to 12h30. However, for those who
which wish it, we also offer afternoon activities including a midday meal served
at (12h30-13h00), naptime for younger children Free and guided activities take
place from 13h00 to 15h30, the activities end at 15h45.

N.B: The timetable makes it possible to teach the children the concepts of
“morning/afternoon; night/day; school lunch/no school lunch; break time / end of
break time. We will also establish a weekly schedule for the children in order to
familiarize them with the events which take place each week such as dance,
relaxation, borrowing from the library…
A schedule is apart from anything else informative and that it can be modified in
the course of day according to the needs of the children, with exception of the
meals and external contributors, who have a fixed timetable.

C) Management rituals
A child’s day is filled with routines an at home or in the outside world he/she needs
a regular consistent routine in order to feel safe.
Each ritual meets part of his/her essential needs (sleep, care of hygiene, meals,
etc). But as a child grows up, the routines exceed physical care. For this reason our
school devotes a great amount of time to these rituals. Indeed, they help to give
reference marks, and support socialization.
They make it possible for the child to become aware of his/ her part in a group but
also to affirm his/her identity and personality within a reassuring framework. These
rituals are an element of each learning session that we provide.
We will familiarize the children with the rituals of arrival, of reception
(absent/present, date, time, weather…), end of day activity or change of activity (by
clapping a specific musical rhythm…), naptime (stories, music), good manners,
mealtime habits, washing of hands before meals, using the toilets (asking for help
to flush etc., washing hands, returning to the classroom).
All these rituals are effective thanks to the structure of each day, and are structured
according to the needs, and potential learning and development of the children. We
support and encourage the children to be autonomous and to take the initiative.
Rituals help children to understand their world and to develop special awareness,
some of the hardest things to learn in life.

VI. CONCLUSION
“It is not because one succeeds that one is content, but because
one is content that one succeeds”
At the end of the holidays (long holidays, All Saints day, Easter) of many children
will leave their cocoon, whether it is their home or the crèche, nothing will be the
same. They will go through a transitional period which will take them towards
primary school.
Our project is that of a “made to measure school”, a transitory place of reception
with its main preoccupation being the wellbeing of the child.
Although the transition through school is as important as the learning and
development of the child, there is no question of not providing a strong teaching
method for the children in lieu of traditional teaching in order to prepare the children
for primary school.
The child experiences new activities, corresponding to his/her capacities and is free
to expand his/her learning thanks to a teaching method of valorization, which
“encourages him/her to reach increasingly higher”.
Our school is a place of socialisation, adaptation, education and training. Strong
bonds will be forged between parents, children and the educational team, in order
to carry out our responsibilities and with the greatest respect for the individual
needs of each child.
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Ecole maternelle bilingue
Bilingual preschool

FEES
School year 2015-2016
Registration fee : 550 euros
The registration fees are due before term and will be retained should the child’s place
be withdrawn.
Total annual school fee : 6900 euros
Full-time1, either 690€ per month for 10 months, divided as per the following:
1st term: 4 months, 2760€ payable before the 30th August 2015
2nd term: 3 months, 2070€ payable before the 15th December 2015
3 rd term: 3 months, 2070€ payable before the 15th March 2015

Exceptionally, the year 2015-2016 will not start until after the Toussaint holiday.
Therefore the 1st term’s fee will correspond to 1380€, payable before the 30th
October 2015.

1

As of their first year within our school, the children must attend full-time, this in the respect
for educational programme.
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ADMISSIONS 20…….
Contact Information Form
Name of child : _________________________________________________________
First name of child : __________________________________

£ boy

£ girl

Date of birth : ____________________________________________

Parents name :
____________________________________________________________________
Address: ____________________________________________________________
___________________________________________________________
E-mail : _____________________________________________________________
Mother tongue: ______________________________________________________
Is the child currently attending a crèche? Yes £

No £

This document is not part of the registration form and will only be used to contact you
to invite you to come for an interview.

.

